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Several barriers have been identified that contribute to lower educational 
attainment among Latinos, including lack of academic preparation (Berkner 
& Chavez, 1997; Swail, Redd, & Perna, 2003; Zarate & Gallimore, 2005), 
English language proficiency (Soto, Smrekar, & Nekcovei, 1999), linguistic 
and cultural alienation (Gonzalez, 2002; Hurtado, Carter, & Spuler, 1996; 
Swail et al., 2003; White & Lowenthal, 2011), familial financial obligations 
(Erisman & Looney, 2007; Pew Hispanic Center, 2009), and a lack of knowl-
edge of U.S. higher educational systems and the financial mechanisms 
through which to fund college. Furthermore, young Latinos may have little 
familiarity with the explicit and implicit rules that govern academic discourse 
(White & Lowenthal, 2011), which may be associated with not having par-
ents with a postsecondary education to help them navigate within a higher 
education setting (Horn & Carroll, 1998; Wallace, Abel, & Ropers-Huilman, 
2000). Additionally, barriers to education due to low socioeconomic status 
and poverty have been well established (Caldas & Bankstron, 2001; Ward, 
2006). More recently, the economic downturn has had a significant impact on 
Latino wealth, which declined by 66% between 2005 and 2009 (Taylor, Fry, 
& Kochhar, 2011). In 2010, 26.6% of Latinos were living in poverty, up from 
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Need for Latino Peer Mentorship Programs

Racially and ethnically specific peer and faculty mentorship programs pro-
vide an opportunity for institutions of higher education to develop more 
personalized relationships with students and more readily respond to indi-
vidual student needs beyond the classroom. A study of undergraduate stu-
dents participating in a faculty student program found that Latino students 
were more likely to perceive same-race/ethnicity mentors as significantly 
more supportive regarding their academic and personal development than 
those students from a different race/ethnicity (Santos & Reigadas, 2002). 
Furthermore, the authors reported that same-race/ethnicity matching 
increased student satisfaction to a greater extent when compared to non-
matched mentor pairs. Although faculty mentorship is essential for student 
success, little research exists to determine their impact on academic out-
comes such as academic performance, retention, and graduation (Campbell 
& Campbell, 2007).

Latinos continue to be underrepresented in faculty positions across the 
U.S. Recent data indicate that only 4% of faculty in degree conferring institu-
tions (including community colleges) were Latino compared to 7% African 
Americans and 79% Whites (National Center for Education Statistics, 2011). 
Due to the underrepresentation of Latino faculty on college campuses, par-
ticularly those in urban centers with large Latino populations, matching fac-
ulty to students would burden already overly taxed faculty. Educating 
sufficient numbers of Latino faculty in a timely manner would also be unfea-
sible as the educational pipeline for Latinos that extends from elementary 
school to postdoctoral degrees is ridden with leaks (Solórzano & Yosso, 
2000); this is evidenced by the fact that in 2010, only 0.55% of Latinos 25 
years and older held a doctoral degree (U.S. Census Bureau, 2010a). This 
situation creates a cyclical, institutionalized conundrum for Latinos since, in 
order to provide adequate racially and ethnically specific mentorships for 
Latino students to improve their academic attainment, there must be a dra-
matic increase in the representation of Latino faculty. However, an increase 
in the representation of Latino faculty is unlikely given that Latino students 
continue to have low academic attainment, thus further eliminating the pos-
sibility of these students becoming faculty members.

However, peer mentorship programs (Falchikov, 2001; Jacobi, 1991) can 
provide many benefits to students in general and specifically to Latino stu-
dents (Thile & Matt, 1995; Torres & Hernandez, 2010). For example, peer 
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