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College of Education and Affiliated Programs 

Annual Assessment Report ʹ Fall 2011 

Early Childhood Education 
 

Note:  this report presents and analyzes data from the 2010-2011 academic year. 

Background 

1. Describe your program (enrollment, number of faculty, general goals). Have there been any 
program changes since your last CED Annual Report? 

The Master’s in Early Childhood Education (ECE) program at CSULB is designed to provide a diverse 
student body with updated knowledge and skills (including leadership skills) necessary to fulfill various 
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are constructed within the context of social and cultural interactions.  These theoretical perspectives 
allow candidates to situate children socially, culturally, as well as individually so as to evaluate the 
contextual appropriateness of theories and research studies; reflect upon the school’s hidden 
curriculum as well as policies and politics at the local, state, and national levels; and examine the beliefs 
and expectations of their own as well as that of the larger society that may impact teaching and learning 
in early childhood classrooms.  Candidates read and reflect upon NAEYC’s “Code of ethical conduct” for 
early childhood practitioners and examine current practices in the light of this code. Candidates design 
and implement strategies to reach out to parents including culturally and linguistically diverse parents. 
They design plans for current and on-going leadership activities in the community including supervising 
and administering an ECE program and advocacy activities for children and families.  The program helps 
candidates gain inquiry skills and knowledge of research methods and understand their critical role as 
consumers of research-based knowledge and practices. It engages candidates to examine controversies 
and trends related to the field of early childhood education and justify their own stand on the issue.  In 
addition, the program fosters among candidates an understanding of early childhood education across 
the world, helps them examine globalization and its impact (negative and positive) on the world’s 
children, learn about the role of transnational organizations such as UNICEF to ensure children’s rights, 
and realize the need for global child advocacy.  The program helps candidates to utilize technology as a 
tool to enhance learning and commu
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Table 1 

Program Student Learning Outcomes and Relevant Standards 

 Outcome 1 Outcome 2 Outcome 3 Outcome 4 Outcome 5 Outcome 6 Outcome 7 

SLOs Analyze 
theoretical 
perspectives 
that relate to 
young children 
and their 
families. 

Demonstrate 
competency in 
building family 
and community 
relationships. 

Apply principles of 
teaching and learning 
to early childhood 
classrooms. 

Analyze current 
issues, debates, 
discussions, and 
research in the 
field of early 
childhood 
education. 

Apply 
understanding of 
leadership roles 
that benefit 
children and 
families. 

Analyze 
children’s 
issues and 
early childhood 
education 
around the 
world. 

Apply understanding of 
cultural diversity to 
personal philosophy 
and practices. 

Signature 
Assignment(s) 

Theorist 
research paper, 
multimedia 
presentation 

Parent 
workshop 
planning and 
implementation 
report 

Case study report Review of 
research paper, 
multimedia 
presentation 

Child advocacy 
plan, 
implementation 

Country project 
research paper, 
multimedia 
presentation 

Ethnographic research 
report 

National 
Standards 

Theory and 
Research 

Building Family 
and Community 
Relationships; 
Collaboration 
and Mentoring 

Child Development & 
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Table 2 

Program Specific Candidate Information, 2010-2011 (snapshot taken F10) ʹ Transition Point 1 
(Admission to Program) 

 Number 
Applied 

Number 
Accepted 

Number 
Matriculated 

TOTAL 66 50 48 

 

Table 3 

Program Specific Candidate Information, 2010-2011 (snapshot taken F10) ʹ Transition Point 2 
(Advancement to Culminating Experience) 

Thesis (698)1 4 

Comps2 21 

 

Table 4 

Program Specific Candidate Information, 2010-2011 (snapshot taken F11) ʹ Transition Point 3 (Exit) 

Degree 
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Figure 1 

Early Childhood Education AY10-11 SLO Comparison 

 

 

Figure 2 

Early Childhood Education AY10-11 SLO Means 
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Outcome 3: Apply principles of teaching and learning to early childhood classrooms 

Figure 7 

Early Childhood Education AY10-11 Score Distribution-SLO 3 

 

 

Figure 8 

Early Childhood Education Spr10-Spr11 Criteria Means-SLO 3 

 

They are able to describe the case child’s strengths and weaknesses, identify the need, design a 
7curriculum plan and engage in personal reflections. 
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Outcome 4: Analyze current issues, debates, discussions, and research in the field of early childhood 
education. 

 

Figure 9 

Early Childhood Education AY10-11 Score Distribution-SLO 4 

 

 

Figure 10 

Early Childhood Education Spr10-Spr11 Criteria Means-SLO 4 
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Outcome 5: Apply understanding of leadership roles that benefit children and families. 

 

Figure 11 

Early Childhood Education AY10-11 Score Distribution-SLO 5 

 

 

Figure 12 

Early Childhood Education Spr10-Spr11 Criteria Means-SLO 5 
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b. Program Effectiveness Data:  What data were collected to determine program 
effectiveness and how (e.g., post-
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Frequency Percent Valid Percent 

Cumulative 

Percent 

Valid Not very likely 3 1.2 1.2 1.2 

Likely 64 24.9 25.0 26.2 

Very Likely 188 73.2 73.4 99.6 

NA 1 .4 .4 100.0 

Total 256 99.6 100.0  

Missing System 1 .4   

Total 257 100.0   

 

 

Your level of satisfaction with the workshop: 

 
Frequency Percent Valid Percent 

Cumulative 

Percent 

Valid Satisfied 49 19.1 19.2 19.2 

Very Satisfied 204 79.4 80.0 99.2 

NA 2 .8 .8 100.0 

Total 255 99.2 100.0  

Missing System 2 .8   

Total 257 100.0   

 

Program Evaluation Surveys (Benchmark and Exit)  

Candidates evaluate program effectiveness in the following two points in their program; at the end of 
their first year (spring) and the end of their second year (summer) in their program.  The 49-item 
benchmark survey (administered at the end of spring) and the 50 item exit survey (administered at the 
end of summer) include the following categories on a 5 point Likert scale (with 1 representing ‘Strongly 
Disagree’ and 5 representing ‘Strongly Agree’) .  Faculty, students, advising/support, quality of the 
academic program, program goals, impact of the program, leadership roles, career goals, and overall 
reaction.  The surveys include both forced-choice and open-ended items.   

TABLE 8: Program Evaluation Survey (Benchmark and Exit) 

Indicator: Faculty   

Items Benchmark Exit  

1. 
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4. A variety of pedagogical strategies was utilized by faculty 

members 

4.26 3.95 

5. Faculty members demonstrated knowledge and skill in 

using technology for variety of purposes in their 

courses. 

4.42 4.00 

6. Interactions among candidates and faculty are 

characterized by mutual respect.   

4.26 4.19 

7. The courses I took were well taught.  3.93 3.81 

8. There is a good communication between faculty and 

candidates regarding student needs, concerns, and 
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TABLE 10:  
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Data on SLOs  

 The findings from signature assignments compare well with earlier assessment findings.  The program 
provides sustained individualized support to candidates on their assignments. In addition, they are 
allowed to make revisions to improve their papers. They attend mandatory library instruction sessions 
offered by the educational librarian and learn about how to conduct literature search, take help of the 
writing resource lab, and attend writing workshops sponsored by the graduate office.  Such efforts have 
resulted in candidates’ higher performance as evident in the data for various signature assignments over 
the last two years.   For example, for SLO 2, the findings are comparable to past assessment findings.  
Candidates repeatedly demonstrated a strong knowledge of the selected workshop topic.  The 
knowledge is gained through research, personal experiences, and observance of best practices related 
to the chosen workshop focus.  Additionally, candidates, as in the past years, have demonstrated a 





Page 24 of 24 

Fall 2011 Annual Report – Early Childhood Education  
 

Action Plan  

Priority 
Action or Proposed Changes  

To Be Made 
By Whom? By When? 

1 Informing candidates about campus 
resources on writing support 

Program coordinator Starting from Spring 2012 

2 Allowing more time in class for 
candidates to reflect on their writing 
errors and self-identify such errors.  
Allow candidates to evaluate sample 


