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The student teaching experience is perhaps the most important component of a teacher
preparation program. During this time, the prospective teacher begins ydtsapietical

knowledge to the realities of the classroom. In addition, the Student Teacher must demonstrate
professional competence sufficient for the awarding of a teaching credential. The development
of high-quality student teaching experiences require

Revised 2019






ESCP STUDENT TEACHING HANDBOOK 4

RESOURCES, POLICY, and PROCEDURESfor FINAL FIELDWORK

“Student Teacher” and “Candidate” are used interchangeably. “Master Teacher ““also represents “Site Provider”
in the case of Internship. “Final Fieldwork™ and ““Student Teaching” are used interchangeably.

ATTENDANCE
Advanced fieldwdk requirements for the Education Specialist Credential Program and
Education Specialist Intern Program for Preliminary candidates (Per CSULB Course Catalog)
indicate that the final phase of the ESCP and ESIP programs is advanced fieldwork (student
teaching. ESCP Preliminary candidates are required to student teach for 4 days a week for the
length of the semesters that they are enrolled in advanced field study courses. The days of each
week required for attendance in fieldwork will be determined collaivetstby each fieldwork
site. The 8" day of the week is reserved for observations, coursework, and portfolio work
determined collaboratively between the Supervisor, Master Teacher, and Candidate.

It is the responsibility of the Candidate to clearly caumicate the weekly schedule with both

the Master Teacher and the University Supervisors. Changes mustdpppreed by both. If a
Candidate is sick and/or must miss a day of the week, it is expected that they will adjust the
weekly schedule to be pesg the other 4 days. If a candidate misses more than 1 day a week, it
is expected they will make up these day(s) in the week(s) to follow. Mutigkences, or
prolonged absences, and multiple late arrivals to the school site may likely result in the
Candidate not receiving credit for that semester course(s).

Candidates are expected to be present on the school site campus for the site determined teacher
reporting hours. It is expected that the Candidate be present on the school site with ereugh tim
to reasonably ensure that they are planned and ready for the school day requirements but are not
expected to be present for the same hours that a Master Teacher prefers. Candidates are
encouraged to attend any staff or teacher development hours amtigsieeith discretion.

Candidates should attend as many IEP meetings during the semester as possible and should
arrange their schedule accordingly. Late arrivals and absences must be reported to the University
Supervisor. Any concerns or questions altmutrs spent at the school site should be addressed
first to the University Supervisor, and then collaboratively discussed with the Master Teacher.
Decisions to allow Candidates to serve as Substitute Teachers are determirsdozasewith

the Univesity Supervisor and Coordinator.

EDUCATION SPECIALIST WEBSITE
Education Specialist Candidates will review the program website for all important procedures
and policy regarding Final Fieldworkt(dent teaching)

« hittps://www.csulb.edu/collegef-education/speciadducationcredentialprogramescp/finad
fieldwork-studeniteaching
(Overview and Application)

e http://www.csulb.edu/speci@ducationcredentialprogramescp/finalfieldwork-forms
(Fieldwork Forms)

« http://www.csulb.edu/collegef-education/speciadducationeredentialprogram
escp/progranpolicies
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(Policies for Final Fieldwork, Withdrawal, and Internships)

Candidates must provide Master Teachersarfsite Providers a copy or digital link to the
Student Teaching Handbook.

Policy for Intervention, Petitions, and Removal from Final Fieldwork are clearly provided under
Policies and Procedures in the aboventioned website. The Education Speci&istdential
Coordinator, along with the University Supervisor, will work with the school site team and the
Candidate to remediate any issues or concerns that arise. Policy on dismissal from the program
are spelled out within the aboweentioned Policiesral Procedures.

Education Specialist Credential, Coordinator
Kristin Stout

Kristin.Stout@csulb.edu

562985-7807

Teacher Preparation Adwigy Centey Assistant Director
Jessica Olague

Jessica.Olague@csulb.edu

562985-1105

Advanced Studies in Education and Counseling, Chair
Hiromi Masunaga

Hiromi.masunaga@csulb.edu

5629855613

Final Fieldwork EDSP 588/587, is a Credit/NMeredit course.
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ROLE OF THE MASTER TEACHER

The Master Teacher or Site Provider is an experienced educator who will take on a mentoring
role for the Student Teacher. Master Teachers and Site Providersanestt least 3 years of
teaching experience, hold a Clear Credential for the setting where they are teaching, and have
demonstrated successful prior experience in leadership and mentoring. Master Teachers have
the added expectation of being willing to first model, then coach, and finally gradually release
responsibility of the classroom to the Student Teacher. Site Providers for those that are student
teaching as an Intern have the responsibility of ensuring the Intern receives depth and breadth of
support and experiences to paee them for the role of Education Specialist. Therefore, it is
important that a Master Teacher or Site Provide be willing to serve in this mentorship role.
Master Teachers and Site Providers should be current in best practices for Special Education and
be modeling these practices in their classrooms.

Responsibilities of the Master Teacher

1. Supervising daily activities of the Student Teacher:
e Serve as the liaison between the Student Teacher and school faculty (E.g.
Principal, school psychologist, amther related personnel).
e Orientating the Student Teacher to the school site resources, management systems,
and role/s in the MultiTiered Systems of Support.

e Engaging in daily coaching conferences with frequent positive reinforcement on
an essential eleemt or technique.
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e Working with the Student Teacher tesolve the problas that arise in classroom

interactions or personnel exchanges.
» SeeClinical Supervision below for guidelines and suggestions on this
process

e Providing written and verbal feedbk to students on a regular basis.

e Advising action that may prevent a problem that may develop if not checked.

e Maintaining a professional attitude in presence of the children despite a problem
situation created by the Student Teacher.

e Informing the Uniersity Supervisor of any problems that arise in a timely manne

e Working collaboratively to resolve problem (s) with the University Supervisor and the
Student Teacher.

3. Holding scheduled conferences with Student Teacher which include:
e Providing specific oaching feedback/suggestions following observations.
e Creating a supportive atmosphere.
e Facilitating the Student Teacher's seflection.
e Providing specific reinforcements.
e Prioritizing the Student Teacher's areas for professional growth (e.g., wdrk one
or two most crucial; helping the Student Teacher establish go0.9 Dpoblis9 Dpobl8 ( T)1ng fe«
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ROLE OF THE UNIVERSITY SUPERVISOR

The University Supervisor is the person given responsibility by the university for coordinating
the student teaching experience and for making recommendations relative to the success of the

Student Teacher. The University Supervisor ha
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e Sharing lesson planning tools and resources for best practices that the Student Teacher can
utilize in their setting.

e Requiring Student Teachers to submit lesson plans prior to your lesson observation visits.

e Utilizing the Student Teacher’s developing Journals, Portfolio, and Field Experiences to
guide the development of shahdlong-term goals.

e Beingknowledgeable of developments in teaching/learning strategies so that the Master
Teacher is supported and complemented in directive appropriate Student Teacher activities.

e Assisting the Student Teacher in improving skills, wherever needs are evident (e.g.,
planning, materials, management, personal conflicts, schedule conflicts, etc.).

3. Evaluate the Student Teacher’s progress utilizing formative and summative

feedback:

e Observing a variety of lessons, which include diverse content and delivery models,
and povide the Student Teacher with written formative evaluations on developing
skills and competencie®roviding written formative evaluations on developing
classroom management skills. University Supervisors will utilize the provided Lesson
Plan Observation and Feedback form for this written feedback. Student Teachers are
to receive a copy of this following each visitation.

e Providing the Student Teacher with written formative feedback on developing case
management skills an@viewing Journals, Portfolio,na Field Experiences on a
regular basis to advise Student Teacher of progressversity Supervisors will
provide written Meeting Observation Notes for this feedback. Student Teachers are
to receive a copy of this following each visitation.

e Preparingcomprehensive Formative (midpoint) and Summative (final) evaluation
Conferencing with Master Teacher and submitting the completed Formative and
Summative Evaluation Form.

e Holding at least onscheduledrleam Meeting
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SUPERVISION OF STUDENT TEACHERS
CLINICAL SUPERVISION OVERVIEW

The Education Specialist Credential program recommends that Master Teachers and
University Supervisors utilize the Clinic&upervision approach (Goldhammer, Anderson
& Krajewski, 1980) during their supervision of Student Teachers. This involves five
steps: 1) prebservation conference; 2) observation; 3) analysis of the observation; 4)
conference; and 5) posbservation coference. These steps are meant as guides to
successful supervision and are not meant to be followed in a lock step fashion.

The use of Clinical Supervision is based upon two assumptions: 1) that most teachers
know what they are doing and why; and 2)ttheost teachers know the areas of
difficulties in their classrooms but may need help from someone in a collaborative, non
evaluative manner teolve these problems.

To effectively use the Clinical Supervision process, the Master Teacldginiversity
Supervisor should develop the ability to: 1) use opeled questions to identify
instructional objectives, student behaviors, and the teaching strategy to be used; 2)
observe in a classroom and accurately record what took place during the observation; 3)
label and analyze the data from the lesson using specific elements of instruction as
criteria; 4) select and write specific conference objectives; 5) plan an instructional
conference that facilitates sakflection and dialogue; and 6) elicit feedback on how
effective the process has been and how the observer can help in the future.

Clear written and verbal feedback must be provided to candidates to support the above
listed process.

Using this process, Student Teachers should develop the ability to:
1. Reflect upon and engage in dialogue regarding their instruction.
2. Utilize informal and formal assessment to determine the impact of their instruction
on student learning.
3. Remediate, improve, and develop competencies for above stated.

CLINICAL SUPERVISION PROCESS

PreConference:
e Build rapport
e Discuss supervision process
e Establish focus of scheduled observation
e Using lesson plan, establish lesson objectives, student behaviors, teaching strategies, and
assessment
e Set logistics when, where, how for lesson obsation

Lesson Observation
e (Observe lesson
e Take full anecdotal record Or
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e Record data decided upon in the-pomference

Analysis/Strategy
e Review data
e Compare data to lesson objective and focus area Look for patterns of needs, success
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EDSP 587 A & B AND EDSP 588 A & B REQUIREMENTS

1) S4@TheBeach system
a. Student Teachers will log into the S4@TheBeach system.
b. Student Teachers will generakeetrequired assessments and documentation to be
shared with the Mastereacher
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Liability and Workers Compensation

Liability Insurance

During the student teaching semestiee, University Bursar’s Office will be assessing an $8.00
fee for liability insurance. This insurance will cover Student Teadmeup to $5,000,000 per
“incident,” up to a maximum on $15,000,000, if siksued by a student, parent, etc. while
completing student teaching. For more information regarding this fee, contact the Bursar’s
Office at 5629854167.

The Education Speciali§€iredential Program also highly encourages Student Tesaither

purchase additional coverage. This can be done for a nominal membership fee of $30.00 to the
Student California Teacher Assation (SCTA). SCTA provide$1,000,000 liability insurance

and legal protection when working with students as a part of preparation to be a teacher. For
more information on how to become a member, visit the SCTA website at
http://www.cta.org/membership/SCTA/join/

Worker’'s Compensation

If traditional Student Teacheaeinjured while student teaching, they are covered under the
CSULB Worker's Compensation program at no fee.

If intern Student Teacheese injured on the job, it is the responsibility of the school district to
provide Worker's Compensation, since internseargloyes of the district.

ANY Student Teacheor supervor injuries should be reported immediately to the program
coordinator Kristin Stout @ Kristin.stout@csulb.ea@and by phone at 56285-7807. Next,
immediately contact the TPAC department, Jessica Olague &856P765
jessica.olague@csulb.eduCheryl Velasco in Worker Compensation can be contacted at 562-
985-2366.
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TIMELINE
Easing the Student Teachermto The Student Teaching Assignment

This is a suggested timeline for easing the Student Teacher into the special education classroom
field assignment. SomduglentTeachersnay be advised to demonstrate all competencies in

one
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colleagues to facilitate Student Teacher experiences with the IEP process given case-
load.

WEEKS 7-8

The student should be completing a comprehensive assessment on at least one student
and should be beginning writing the IEP for this student. The Master Teacher should
guide the student in developing invitations and contacting individuals for any required
reports regarding the student’s performance (e.g. Assistive Technology, Physical
Therapy, General Educatidreachers, The school Nurse, @tc.

At this point the Student Teacher should take responsibility for and begin planning their
own lessonwvith Master Teacher’s support as needed.

By week 8, the Student Teacher, Master Teacher, and University Supeshimdd

meet for a formative, midterm evaluation. At this point, using the competency
checklist, the Student Teacher should be prepared to lead a discussion on the areas in
which he/she feels competent. The Master Teacher and University Supervisor should
also identify areas of competence as well as areas of need. For Student Teachers
completing both “A & B” concurrently, the Student Teacher should have begun to
demonstrate competence on at leag&tdf/the competenciesFor Student Teacher
completing only “A ” they should be demonstrating % of the competenci@sy areas

of needshould be brought to the attention of the Student Teacher so that he/she has an
opportunity to make corrections.

WEEK 9

The Student Teacher should be preparing to hold am&#ing with the Master Teachefull
support. The ability to run an IEP will vary for each school/district but efforts should be
made to allow the Student Teacher to experiemdéng and holdingan IEP meeting.

At this point the Student Teacher sho@ibcus on learning the content for any subject
area where they are not yet planning and delivering lessons. Student Teachers should
be participating in grade level planning meetings and where appropriate participating in
planning and implementing MuklTieredSystems of Support (MTSS). Student

Teachers should have started gainingteaching experiences by this time in the
semesterFor Student Teachers completing both “A & B” concurrently, or those
completing “B”, strategic planning taneeting the remaing competencies not

indicated as met during the Midpoint formative evaluation is critical.

WEEK 10-FINALS WEEK

The Student Teacher should be working to assume as much of the teaching day-and case
management responsibilities as determined approjoyatiee Master Teacher and University
Supervisor. Weekly plans for such responsibilities should be reviewed regularly by the Master
Teacher, Student Teacher, and University Supervisor.
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By the end of the semester, the Master Teacher, Student Teadhémiaarsity Supervisor
should hold a
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A Formative Midterm Ealuation meeting should be held by Week 8 with the Student Teacher,
Master Teacher and University Supervisor. Any areas where competence has not been
demonstrated should be clearly identified and should be the focus for the remaining weeks of the
semester.

LAST 2 WEEKS

By the last 2 weekof the semester, the Student Teacher should oversee the entire school day.
The Master Teacher should be observing the Student Teacher but also allowing the Student
Teacher to be fully in charge of the classm program. The Student Teacher should also oversee
any assessments and IEPs that are required.

A Summative Ealuation meeting should be held by the Master teacher, University Supervisor,
and Student Teacher. To receive “credit” for the second semester of student teaching and
therefore be recommead for a credential, a Student Teacher should have evidenced at least
“‘competent” performance in all areas or a rating of at least “3” on all competencies. The Master
Teacher and University Supervisor should provide a written summary of the Studentr8eache
overall performance and identify areas for the student to fmedsr the induction period.
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CHECKLIST FOR MASTER TEACHERS

Provide orientation about the children and classroom routines/procedures, such as:
a. Bell system

Revised 2019



ESCP STUDENT TEACHING HANDBOOK 26

8. Briefed the Student Teacher on classroom procedures for instruction, including:
a. Utilization of types of instructional materials, e.g., teacher guides
b. Roles of paid aides and volunteers
c. Implementing proggss monitoring and data collection procedures
d. Relating teachingotdistrict guides and sequences using CCSS
9. Assisted the Student Teacher in developing lesson plans by:
a. Providing a lesson planning template or form, or, approving the form the Student
Teacheiis choosing
b.
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Addendum A

COVID-19 Updates

Updated:August 5, 2020
Regarding: @anges requiredecause o€OVID-19

Note: The key theme of this season is flexibility. Wiateattempting to capturkey changs
to fieldwork practices in this Addendum A, $hs by no means compmafsive nor final.
Changes and individualizatie will occu. The Education Specialist Cred@hProgramwill
work diligently to provde cohesive and clear information &svolves.

Guidance for Final Field Experience Location
Per the Commission on Teacher Credentialing Guidan28-£820), there is flexibilityfor candidates to
complete clinical praate through supersionline learning, remote instruction, or alternative locations.

Supervised Fial Fieldwork — Student Teaching will be completed througkxlfle combination of
options which include

1. In-person clifcal practice/reflection

2. On-line/virtual practice/reflection

3. Observation of Mster Teacher witreflection

4. Modules/simulation of competencies with reflection

Evaluation of Education Specialist Competencies
Due to flexiblity in fieldwork locations, evaluation of competencieslwi# reviewedising a htstic lens
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Supervisorsand @ndidatesvill use CSULB Beachboard as
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